
 
 

Session 3 
 

Julie: Here we are! we're in our next class for paraprofessionals about how to provide 
effective support in inclusive classrooms. What we want you to know is, today is all 
about the ABCs of the IEP and the IFSP. I am certain that many of you know what an IEP 
is and some of you only know what an IFSP is and you're going to learn what both are 
just a bit, if you're reading the book with the class. Some of you are saying, "What book 
are you even talking about?" Many of you are reading The Paraprofessionals... oh, it's 
not. There we go. I'm doing magic. The Paraprofessional's Handbook for Effective 
Support in Inclusive Classrooms. If you don't have the book, but wish you had the book, 
you can get it. 

Do you need it? You don't need it, but it's really, really good learning and all the work 
that we're pulling is coming out of this in some fashion. It's a really nice follow-up 
support for you. If you are buying the book, there's a 20% discount using the code 
PARAPD20 and you can get it on inclusiveschooling.com in the books tab. After this 
class, if you jot down inclusiveschooling.com, you can jump there and see the book. 
Guess what else? We have a surprise for you. Sherrill's back and she's going to be 
graphic recording today, but this time in a new fashion. I'm going to stop sharing my 
screen.  

Sherrill: All right. I'm super excited to be back again this week. We are playing with digital 
graphic recording. I'm going to be using my iPad and an app called Procreate and as they 
talk, I'm going to draw. I'll do the same thing, we'll have some steps and I'll share out 
where I'm at and explain some images and visuals that I've hung the content on and 
then keep going. 

Julie: Great! We're super happy to have Sherrill back and excited about what she creates for 
us all. This was last week and we just want you to pause for a second and take a look at 
all we learned last week. Here's our agenda. We're going to have an opener, then we're 
going to jump into the IEP/IFSP. We're going to talk about what is it, who's on the team, 
what are the components? We're going to talk about least restrictive environment and 
inclusion. Which I simply can't wait for and then we're going to talk about tools, 
question and answers, and then we've got a closing for you. We're going to keep a nice 
tight one hour and try to fill it with content that you find useful.  
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The big picture, what is an IEP/IFSP? Who's on the team? Who are the components of 
it? What's the least restrictive environment? We put this in a frame because we think 
it's really the big picture of all this to make sure everybody understands what we're 
talking about. I'm going to start by sharing what's an IEP, and then Kristie's is going to 
jump in with, what's an IFSP? An IEP stands for individualized education program or 
individualized education plan. It's a written statement and it's developed for students 
with disabilities and it's a legal document with many components. You've probably 
heard, "Oh that's a goal on the IEP." That means it's written on this document, and the 
team has agreed that, "This is what we're working on this year." An IEP is created to 
ensure FAPE. If you don't know what FAPE is, it's free appropriate public education. 
Under the bigger law, FAPE is a piece of IDEA and it says that every kid who qualifies for 
special ed gets an IEP, which is an individualized education program. Do you want to 
explain IFSP? 

Kristie: Yup. My Oregonian friends or anybody from New Jersey. I think New Jersey is one of the 
other states. Sometimes, even in preschool, and it could go as far as early elementary 
but that's very, very rare, you may see a child that has been determined eligible for 
special education. Got one of those labels that we talked about during session number 
one, that they will actually have an IFSP, an individualized family service plan. In Oregon, 
children from birth to five have an IFSP. They have a weird thing because they have to 
meet the rules for children that are birth to three and they have to meet the rules for 
preschool age children who are eligible.  

It's very, very similar except for there's a greater emphasis on families. It's reviewed a 
little more often and has slightly different language about how we talk about free and 
appropriate public education. We talk a lot about family outcomes, family resources, 
priorities and concerns. We talk a lot about goals, we talk about outcomes. You might 
just see a little bit different language, but really it's still this legal document, still has lots 
of different pieces and parts. It really is about how services will be provided in what we 
call the natural environment. It just has a little less school type of lingo to it, but it's 
really designed for children who are birth to three, except for some states use it for 
preschool also.  

Julie: Great. Kristie, a lot of times students start out on an IFSP and then when they become 
school age, they get an IEP. Is that right? 

Kristie: That's right. The rule is that, by the time the child's third birthday comes around, if they 
remain eligible, we call it early intervention, for birth to three or EI, and then we call it 
preschool special ed or early childhood special ed if it's three fours and five-year-olds 
before they go to kindergarten. There's this transition as a child moves out of early 
intervention, which is called something different in every state. Sometimes it's called 
Help Me Grow, or Early On. There's different names, but it's all meaning that you qualify 
as an infant or a toddler with a disability. You usually get that label of developmental 
delay, you'll get an IFSP, and then if you still qualify, you still get another label. You have 
to have an IEP in place by your third birthday unless you live in a state that continues 
with IFSP.  
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Julie: Molly Hayes wrote, "IEP by three!" That's a way to think about it.  

Kristie: It's a big thing that we have a lot of pressure to meet that timeline. 

Julie: Got it. Great, so that's what it is technically, and we're going to talk a little bit more 
about how it's created. This document is created by a team of people. The people that 
are on the IEP team are usually school personnel. Usually, there's a principal or what's 
called the local educational authority, that can be any administrator, special ed teacher, 
general ed teacher, related service provider. The students' parents are part of the team 
and they are co-equal part of the team. I want everyone to understand that a parent on 
a team has as much power as the principal does on the team. Everyone's considered 
co-equal members of the IEP team and the student is often on the team. Our preference 
and practice is the students on the team whenever possible. For me, my belief 
whenever possible is nearly all the time. Kristie, I don't know what your thoughts are 
about that. 

Kristie: Yeah. When we talked about... you guys might remember one of our tools, and I think it 
was the first session we had reached for the stars where we did different forms that 
were speaking in the voice of the child. Even for young children who may not be able, 
they may be physically at the IEP meeting because they are attached to their parents, 
they come with them, but they're not really participating in the IEP or IFSP meeting. 
That's why we like to use that tool Reach for the Stars or any kind of planning document 
that is written in the voice of the child so that they, even before they have a voice or be 
able to really think about what their needs and support are, that they are “at the table”.  

Julie: Why isn't a paraprofessional on the team? Someone wrote, "We're with them 95% of 
the time." I love that you asked it and I want to tell you my response to that, and I want 
you to think about this. Then Kristie, I'd love any additional input. I sit on lots of IEP 
teams and I'm often there for legal reasons. I'm often hired as an... if there's a due 
process hearing or we're going all the way to court, I'm there often as an expert witness. 
The reason paraprofessionals, sometimes, aren't invited to IEP meetings, please 
understand we know how valuable you are. Please know we think you have a lot to add 
to the team. The reason many, many districts just simply say no is, they want people at 
the meeting that have a lot of legal and had a lot of training so that, honestly, it's 
recorded, there are lawyers there, present. They're just trying to make it as tight as 
possible. I don't know if that makes sense, Kristie. Would you add anything? 

Kristie: Yeah, because, just to be honest, Julie and I talked about this on and off all week and I 
was stuck too. First, I always ground myself with, what is the legal obligation? There are 
required members of a team, like Julie said, the family is a member of the team always. 
This notion of a general ed and special ed, that was a new thing that happened not so 
new ago, it was in 2004. Really trying to push the envelope for school age kids to make 
sure that we were thinking about inclusive practices and least restrictive environment, 
which Julie is going to talk more about. Even for younger children, we often talk about 
service coordinators are required members of the team. We don't talk about general ed 
or special ed teachers or we might talk about a speech language therapist is a member 
of the team.  
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You might, again, say, "I'm with the kid 95% of the time, why am I not a member of the 
team?" Really, generally what districts and programs tend to do is start with who's 
legally required to be there, and then the family or the required members can start to 
say, "We want others, we want a lawyer, we want an advocate, we want another 
therapist, we want a para." There could be times where you may be invited, but I 
generally see that if it's not a requirement districts don't tend to open the floodgates 
partially because of unions and who will pay for you to be there becomes an issue for 
them.  

Partially, as Julie said about, these can become legally bound things and they can be 
contentious. Then, it's just a matter of scheduling. I think there's not meant to be 
exclusionary, but because of funding, unions, and scheduling, people tend to do what's 
the least amount we need to do. That's probably not the most positive way to say it, but 
that's what we end up doing. I think, across the board in education. Sometimes, I don't 
know that that helps at all.  

Julie: Yeah, and we know this is touchy. I recognize that we are making sure that you 
understand just how valuable you are and then we're saying, but you're likely not on the 
team that creates the IEP. That being said, there is so much that you can do to add to 
the document. Most of the time when I was a special ed teacher, I worked with all the 
parents that worked with me and we would actually collect data together. I'd get all 
kinds of information and then the meeting, I'd bring that stuff to the meeting itself. The 
more that you can inform the process, the better. If your teams aren't asking you to 
inform the process, you can say, "Got a lot of information that I'd love to share with you 
if it would be useful for the IEP." That's a way that you can get a foot in the door. But, I 
just wanted to mention the elephant in the room that people are asking about.  

Yup. This is a cute cartoon from Michael Giangreco and it says, "I'm not sure why Mr. 
Barth always feels compelled to bring an advocate to the IEP meeting." As someone 
who's a parent of a child with a disability, and who sat on multiple places in that team, it 
is a pretty intimidating spot to be. This is just a cute cartoon that shares that parents are 
often looking for advocates to come to the meeting. Sometimes, parents are inviting 
paraprofessionals to come and support at meetings, which I think is lovely when that 
happens.  

Okay, jumping to what's in the IEP. We've mentioned it's a document, you know it's a 
legal document. You know that a required legal team of people has to get together to 
write or create the document. These are the big pieces that we just want you to make 
sure that you understand what's in it so that when you read one or that you access one 
you know. The first is present level of educational performance. Present level of 
educational performance is really what's going on for this kid right now. In an ideal 
world, these are really positive statements about where a student is, what's their 
reading level, what's their math level, what's their writing like, what's their social, how 
are they doing socially, behaviorally, et cetera. That's present level of performance. 
Unfortunately, often it's a list of negatives. Kind of like what we talked about in that first 
meeting that we had, the first class that we had. Kristie, anything else about present 
level of performance?  
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Kristie: Teams just struggle to write them. I just wanted to say that this is not the place where 
we redetermine eligibility. That's the best way I encourage teams to talk about at 
present level, so that if you can talk as paras to the teachers and/or parents about what 
students are currently doing, that is the most valuable gold stuff. I always say that the 
present level is like the fruit of the tree. If you're going to end up going to due process or 
there's going to be some sort of a lawsuit or some sort of contention, it always will trace 
back to the present level. People spend a lot of time talking about, "Are the goals good? 
Are we measuring them well?" All these weird things, but they really should spend all of 
their effort, in my opinion, on describing where the student is currently, because every 
decision made by the team should stem from that, but it's not a restatement of all the 
things they can't do. It's what are you currently doing? 

Julie: Beautiful! Let's just say that you read a goal for a student that says that the student 
struggles with scissor use. Let's just imagine we're talking about the fine motor skill of 
using scissors and you have seen the student be successful with that same skill. That's 
important information and you want to make sure that everybody knows, "We've got 
scissor management down. She or he is cutting within two inches of the dotted line." All 
that stuff helps give information to people who aren't as close to the kid as you are. 
That's present level of performance.  

We've got goals. Goals are statements of what do we hope to achieve in a year? This is a 
really tricky thing to decide, but it's simply we're here now, let's just say reading level. 
The student is reading at a third grade level and we're hoping to get them to a fifth 
grade level by the end of the year. That would be a goal. Do you want to give another 
goal example, Kristie? 

Kristie: In your dashboard, I gave you a whole makeover book of examples of goals. We not only 
gave you examples of goals, but we showed you how they're traditionally written and a 
way to write them better. I know that you're not going to be writing them, but I want 
you to see that our charge as an IEP team is to write meaningful goals. A meaningful 
goal might be something about being able to participate during daily activities or to 
express their needs so that they can interact with familiar adults and their friends. Even 
things like we talked about, whatever week it was, how to form friendships. Having 
goals around forming friendships might be something that we write.  

Julie: Beautiful! We want goals to be measurable, so one of the really important pieces is, we 
write them in such a way to say, "Have we met the goal or haven't we?" Each year. 
There's no problem if a kid doesn't meet the goal, but it's really essentially where we're 
headed. Goals are also tied to the general education content and curriculum, and so 
that's important too. Going down the list we've got modifications and supports. It's like, 
what supports are needed to help the student make progress in general education? 
Backing way up, take the camera and back it way up, we're basically saying, we and the 
federal government says, "Special education is about access to general education." The 
whole point of special education is helping kids access the general education content 
curriculum and peers. What modifications and supports do they need to do that?  
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Then, we've got special ed services, that's the next one down. What special ed services 
will the student need? On there is a chart in the IEP that says, "Service, frequency, 
location, and duration." It's, essentially, how often are we promising families to provide 
this particular service. Then, the last is a statement of least restrictive environment is on 
the IEP, and we're going to talk more about that in a minute. Good, I see lots and lots of 
services. That's exactly right. Anything else about what's in the IEP, Kristie?  

Kristie: No. I'll do the IFSP when you're ready and then while I'm doing that, maybe Sherrill 
could do a pit stop. You guys switch it over, and I'm just going to read a couple of things 
to you guys. I haven't done an IFSP since I left Oregon in 1996. I had to go back and go, 
"Oh, right. What's in an IFSP? What's the language?" I'm just going to read to you from 
my notes just a couple of things.  

Sometimes, at the present level, you might see something that says, current level. 
There's always family information far more than what would be put in an IEP. Typically 
though, every team is different. We just talk about services and then the outcomes. 
Again, it's slightly different. We don't usually talk about goals, we don't often talk about 
modifications or adaptations of the general curriculum. It's much more about, what's 
their current level? What are the family resources, priorities, and concerns? What are 
the services that will be delivered and coordinated through service coordination? And 
then, what are the outcomes or the child or family outcomes? That's just a little lingo 
difference, but the spirit and the intent is the same. Okay. 

Julie: Great! Sherrill, can you share your screen, so we can see what you're up to? 

Kristie: Maybe, Sherrill, tell them what device you're on today. 

Sherrill: Sure. I am on my iPad, there it is, with Procreate. I'm doing digital, so I can draw while 
we're talking. A little different feel, but so far what I've captured just I think framing 
each of the sections, so using little picture frames. I think I loved the IEP by three, so I 
caught that with the baby to toddler there with that image. I think it's really important 
the question of why aren't parents in the room? Capturing some icons around funding 
and legal expertise at the table, but I loved what Julie said that, you could do stuff ahead 
of time, so you can inform the process before by having conversations with the teacher 
and the student and maybe even past conversations with parents. I'm going to get part 
of the cartoon in there with people at the table and an advocate.  

Julie: Awesome! Thank you Sherrill, if you want to stop sharing your screen I'll start. This is 
just me being silly, so just know that this is silliness right now. What I did is, I decided 
how would I create my present level of performance? But mine, you'll notice, is all 
deficit-based on purpose, because I'm basically sharing with you what I struggle with. 
The first is I have problems with initiating. I wait until the last minute to create any 
presentation.  

Kristie: Anything. 
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Julie: Anything. Today, I was finishing the presentation as you were popping in because that's 
how I roll. For me, I'm two standard deviations below the mean in finding any location 
without my phone. I get lost going to Target and Target is five minutes from my house 
and I kid you not. I engage in excessive blaming. When I misplace any item, I start to 
blame other people immediately. I have problems regulating my own behavior, 
especially in quiet settings. My kids won't sit with me at choir concerts. I have trouble 
initiating non-preferred tasks like, reading, meal planning, grocery shopping. I just have 
a few more. I have a history of struggling in romantic relationships, I'm on my second 
marriage. It's going pretty well, but who knows?  

I have significant issues with executive functioning. I often get the kids to school. I can 
get the kids to school, but I'm like, "Oh, you needed a form, or shoes, a instrument, or 
lunch." It's like, I can do one of those things. Sometimes, I can just get the lunches to 
school. I'm triggered by excessive phone use in my teenagers, it turns me into a rageful 
person. This one's my favorite, because I require significant redirection and prompting 
to make good choices when presented with carbs or wine. I just put my deficit areas and 
I've got a lot of them, I could take up many of these and I put them into the language of 
how you might read it into a present level of educational performance. Okay, Kristie, 
anything on that? 

Kristie: Oh just, I wish they weren't true. I would have been like, "No, Julie, that's not you at all."  

Julie: They're all true, 100%- 

Kristie: I'm sitting here trying to think, "How do I?" But it's hilarious.  

Julie: You can't, it's okay. I absolutely embrace my challenges and I hope that you all do too. 
What is least restrictive environment? We mentioned that in every IEP there is a least 
restrictive environment section and we have to explain, in the IEP, how the student that 
you are supporting is connected to the general ed classroom and peers. There's a very 
strong legal preference that kids with disabilities are educated with kids who do not 
have disabilities together. 

Kristie: Julie, I'm just going to say. I want Julie to do this without interruption, but for any of you 
who are working with younger children. Every time she says general education, or if she 
says something about regular education classrooms, I want you to replace that. If it's a 
birth to three child, we'll call it a natural environment, it's the same spirit. Wherever 
infants and toddlers would be without a disability, that's where we want infants and 
toddlers with disabilities to be able to go. For preschool, we use appropriate daily 
activities because not all preschoolers with disabilities go to school even before 
COVID-19. You'll hear the phrase appropriate or just daily activities, but I want her to 
just stay in her zone about this notion of the spirit of the LRE. But I don't want you to 
shut down going, "We don't talk about classrooms or we don't have schools or 
whatever," because it's a little bit different for birth to five, it's the same spirit.  

Julie: My favorite thing to do is look at an IEP and realize that there are many ways that many 
of us struggle with these exact same things and we just write them in fancy language 
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into an IEP. I couldn't stress enough, least restrictive environment is in an IEP. It's 
important, it's legal. We have to think about, as people supporting kids, are we giving 
students access to general education environments or natural environments and typical 
peers? It's so important that we wanted to spend some time talking about the concept 
of inclusive education.  

People might say, "Wait, inclusive education, that's not legally mandated." It's true, it's 
not legally mandated as that word, but it is legally mandated under a least restrictive 
environment. This is Kristie's and my, one of our favorite definitions, and I'm going to 
read it to you, so you get to relax and have a read-aloud. It says, “This is written by 
Norman who's a dear friend and a brilliant scholar who has cerebral palsy as an 
attribute.” He writes about what inclusive education is in a couple of ways. The first is 
this, “It's the valuing of diversity within the human community.” When inclusive 
education is fully embraced, we abandon the idea that children have to become normal 
in order to contribute to the world. We begin to look beyond typical ways of becoming 
valued members of the community, and in doing so begin to realize the achievable goal 
of providing all children with an authentic sense of belonging.  

Kristie: Right now, that's so much. The flexible part is what we have. Julie and I have a mutual 
colleague, Pat Radel, who is a parent of a child with Down syndrome, also an advocate 
and a lawyer. Every time I ask him, "What do schools have to be doing right now to be 
accountable for children's IEPs and things like that?" He's always saying, "You have to be 
flexible. You have to find flexible ways to do things." That's interesting that several 
people picked that out.  

Julie: That's beautifu!. A lot of people are also picking out the word normal. This concept of 
normalcy is something that we have to not only move away from in thinking about 
human beings, we have to realize that even as adults we rarely value normalcy. Yet in 
school systems, we spend millions of dollars figuring out how many standard deviations 
below the norm is this student in this particular area? I think we've got to rethink that 
completely. We become obsessed with what's not normal in kids, when in reality all of 
us as human beings have all kinds of diversities that we bring to the table and it makes 
life better.  

The next part of this definition, you're going to have this in your handout, so I'm not 
going to read it to you. All I'm going to read is the underlying parts to you quickly. We 
can have this idea of inclusion, but then there are practices that mean that something's 
inclusive or not. It's a classroom model that's inclusive. We think about student profiles 
that are positive. We have a schedule where kids are not being pulled in and out and in 
and out. We have a curriculum that's rich and accommodating. Educators team together 
in a climate that embraces diversity.  

I'm joking, but it happens all the time. Someone says, "Julie, come to my school. It's so 
inclusive. You're going to love it." I walk through the school and there's always an 
administrator with me and they're chatting with me, and then they go like this, "See that 
room over there? That's the inclusion room." Or they go, "See those kids over there, 
those are the inclusion kids." Or, "See that teacher over there? She's the inclusion 
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teacher." Thank you because that's not inclusion. Inclusion's not a room, it's not a 
person.  

Kristie: Oh, beautiful, Jen.  

Julie: Yeah, go ahead and comment Kristie on what people are saying. 

Kristie: No, it was just profound.  

Julie: All these things have to be in place. In your handout packet, you have this whole 
definition. I think people love to get handouts as gifts. I don't know if everyone else 
thinks that, but I'm often rolling up a handout, put a ribbon on it and give it to people. 
We've got to move towards more inclusive schools for all of our students. Why do we 
focus so much on inclusion? Why have Kristie and I dedicated our whole lives to 
inclusion and why do families really, really, really fight for inclusion? Why do school 
systems work for inclusion? 

I'm just going to give you a couple of reasons. Some people do it because of personal 
stories. Claire is a student that I work with and she has been included and she lives the 
most full life of anyone I know. Some people do it because of the law. We're going to ask 
you a legal question that's a little touchy, but I'm excited to ask you. Here's the question. 
If you've heard of Brown versus Board of Education and if you could summarize, what 
did we learn in Brown vs Board of Education. Put in a little phrase or a little segment. 
What does Brown vs Board of Education mean? What did we find in this 1954, long time 
ago, court hearing?  

Equality, that children of all colors can go to the same school and get the same 
education. Okay, good. Someone wrote this, "Separate is not equal, separate but equal 
is inherently unequal." If you read the actual, I love Brown vs Board of Education and 
I've spent a lot of time in the text of it and it says that, "Segregation is likely to affect 
hearts and minds in ways that are unlikely to ever be undone." I think about that when 
we think about race, and I think about that when we think about disability. In our school 
systems today, we're still pretty comfortable in many, many places to say, "That's a 
room just for kids with disabilities." An inclusive education says that's not how we need 
to be educating kids, so the law is another reason.  

Another reason is the research. Kristie, collectively, we've probably done 40 years of 
research in inclusive education and so have hundreds and thousands of our colleagues. 
The number one way to determine the kids get the best education is to give them the 
maximum access to general education. If you want research studies on that, we can 
send you to a lot of cool places to find that. Some people do it because of personal 
connection, some people do it because of stakeholder pressure. When we say 
stakeholder, we often mean parents and families who say, "We want our kid included." 
Some people do it for ethical reasons, and then other reasons.  

Recently, I was presenting to this huge group of superintendents and I put up these 
other reasons and I said, "Anybody want to share another reason?" Here's what 
someone said. They said, "Julie, why are you asking why should we include kids? 
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Because my question for you is, why not?" I was like, "Beautiful." Yes, I hear that people 
are like, "Wait a minute, what about kids that are violent?" People are asking a lot of 
questions and I can't wait to answer some of those questions class five, we're going to 
talk about that. I'm going to tell you my personal experience. I've never worked with a 
student that we couldn't get to be included for most of the day safely. I just need to say 
that in case a lot of people wonder where I draw that line. Kristie, do you have anything 
to add to that? 

Kristie: No. Yes. I said no and then I was going to say something, so that was contradictory. I 
wanted to check in with Sherrill so we can switch out while I say something- 

Julie: I'm going to stop. Sherrill, go ahead and start sharing while Kristie's talking.  

Kristie: Another person had said something similar that, "We often say inclusion is a right, not a 
rite of passage." Especially for preschoolers, there's oftentimes this worry about their 
readiness for kindergarten. People will say, "They're not ready for the general ed 
classroom, they will get eaten alive." You'll hear lots of different things said. We have to 
work really hard because as Julie will always remind us that once secluded, once 
excluded, once in a more restrictive environment, it's a one-way street. The likelihood of 
that, over time, becoming less restrictive is very small. We have to start off as strong as 
we can knowing that it's a right, not a rite of passage.  

Julie: Sherrill, go for it.  

Sherrill: Very cool. I think, again, talking to you about the least restrictive environment was 
important and Kristie's point about appropriate daily activities, I think that's just helpful 
to know as a teacher myself. I love the story from Norman with the star and the people 
and what everyone shared in the chat. I tried to capture some of those words that you 
were sharing. Then Julie's, that's me. I've been in some of Julie's workshops before 
when rooms of 500 teachers are literally yelling out, "That's me," and appreciating her 
present level of performance. That was important to capture. Then, the last thing is just 
the whole, that's the inclusion room. Yeah, everybody's been there. 

Julie: Thank you, Sherrill. Kristie, I'm going to share. So, the why of inclusion, as we said, really 
important. So, many reasons that we do this work. Some people say, "Well, whoa, 
whoa, whoa, you can't talk about inclusion. Do you mean not having special ed 
classrooms?" We talk about it as a continuum of services, so does the law, but we're 
constantly figuring out almost the ladder. How do we move towards general education 
with the just right amount of support? We're always thinking about that. The very 
bottom of the triangle is hospitalization, residential schools, et cetera. We're trying to 
move kids out of those placements all the time. Unfortunately, historically speaking, just 
like Kristie said, it's a one-way street. What that means is, kids rarely return once they're 
more segregated. The return rate, in case you're curious, is 0.002%. The kids go from 
more restrictive to less restrictive. That's a really important thing to know.  

That's what's the continuum of services. Most of the school systems that I work in and 
that Kristie works in. They're really working on moving away from special education 
classrooms to figuring out how to provide services to even complex kids in inclusive 
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ways. Supplemental aids and services. All I want to tell you is, you have a beautiful 
handout that shows you all the supplemental aids and services. In the words least 
restrictive environment in the law, it says that, “Kids, with and without disabilities, are 
educated together, and then we provide supplemental aid supports and services.” 
Paraprofessional support falls under supplemental aids and services. That's where your 
written in to an IEP is in supplemental aid, supports, and services. 

The word supplemental doesn't mean anything at all devaluing, it's just essentially, what 
do we have to put in place so that kids can have access to general education? As you 
well know, many, many students require the support of a paraprofessional. Check out 
this handout you guys, it's gold, it's called Supplemental Aids and Services. Check it out 
afterwards. We want to make sure you've got some tools to take. I'm looking at my... 
oh, we're rocking it! This is perfect! Some tools to take and that you can use. The first 
one is called IEP at a glance. We recognize that those 20, 30, 40-page documents are not 
fun to read, they're not easy to read, and they're not accessible to most people. It's not 
like you've memorized the kid's IEP. 

I'll just use an example when I taught fourth and fifth grade. I had four different 
paraprofessionals that worked with me. We took this IEP at a glance and then we read 
everyone's IEPs and we created a single page document, so that we had a little cheat 
sheet that had everybody's goals and objectives written right on it. Then, here's another 
secret. If any one of us was out, we would use this IEP at a glance as a quick way to 
communicate with any substitute teacher, even all the other support services in a school 
setting like music and art and physical education. I'd make sure that they had a copy of 
these little IEPs at a glance. Kristie, do you have anything to add to this? 

Kristie: In early childhood, we sometimes call this an embedding schedule. We have lots of 
different variations of what an embedding schedule is, but embedding for us means that 
we're going to take those supplemental services and supports and bring them into the 
routine of whatever's going on versus pulling a child out over or aside. The schedule is 
taking the goals, the things you want a child to learn, and figuring out where do you 
have to give the supplemental support. Let's say it's arrival that they struggle with or 
during reading time or during snack or outdoor. We connect when the child might need 
the supplemental support and how that will work on their IEP goals. It's a little bit of an 
at a glance and it's a little bit of a cheat sheet of what we can do, any of us, to support 
that student at that moment. 

Julie: That's exactly it. That was a better description. Everybody should know you've got this 
blank form in your handout packet. So, let's imagine, we're going school to in the fall, 
let's just pretend that that's the thing that's happening. This is what I would do when I 
would read IEPs to support kids. Even if we're not going to school, back to brick and 
mortar, because no one knows, you still can read IEPs and pull this information. 
Sometimes people say, "Wait, can paraprofessionals legally have access to IEPs?" The 
answer is yes, and it's under the need to know clause in IDEA. Which means, do you 
have a legal need to know the kids' goals and objectives, and the chances are you do, 
and so that's why you have the right. Some people think that they're too. What's the 
word that I can... confidential and you have the right to read them and you have the 
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right to understand them. Great! Some people are calling them snapshots. Yup. Some 
people call them IEP snapshots. Some people call them IEP at a glance. 

Kristie: I just want to say quickly too, I noticed that others in the group here might be sharing 
links to things. Just a couple of cautions is that.  

Julie: The next tool that we have is how to read an IEP. This is in your handout packet, but for 
those of you who are new to this, it is very common to feel a little overwhelmed when 
you read a kid's IEP. We broke it down in these steps and then we broke it down for 
questions. Do I understand what the student does well? Do I understand their skills? Do 
I know any strategies? This is like, what do you pull out of the IEP that's really going to 
help you to provide good support for people? I'm going to be quiet for one whole 
minute. Kristie, you wanted to give me a whole minute to be quiet on a timer or 
something. Take a minute and just read. 

Kristie: It's a little shy of a minute, Julie, but let's go because we only have four more.  

Julie: This is perfect. This is in your handout. Take a look. Someone is saying, I want to make 
sure people look at the parent concerns. That is in the present level of educational 
performance, the parents' concerns, so that's really important too. Thank you for that. 
This is in your handout packet, but I would put this next to an IEP when I read it and ask 
myself these questions. 

Our very last slide today is question and answer, and we pulled out two questions. The 
first being, why are paraprofessionals not invited to IEP meetings? But you jumped on 
that early. This is our most thoughtful response to it. They're sometimes involving 
lawyers, they're sometimes recorded, they're often used in due process hearings. School 
districts often decide to take people who have the most legal training and put them at 
the table. That's just the truth of it. I wish it was different. But at the second bullet, this 
is where I want you to spend your energy. Before the IEP meeting every single year you 
can provide tons of information that goes directly into the IEP. That's where I want 
people to spend their energy getting ready for IEPs, and helping teams get ready for 
that. I think we've answered that one fully. 

The next one is, what's a behavioral intervention plan and should I read it? The answer 
is, it's a written plan, and all next class we're talking about challenging behavior, and 
we're going to talk about behavioral intervention plans. We just wanted to let you know 
we promised to cover that. Yes, you should read it. You should know it, you should know 
everything about it. That's basically it. We have an ask for you and then our closing for 
today. The ask for you is, if you are loving this class. We have loved your comments on 
Facebook, we've loved your emails, we've loved everything that you've been sharing 
that says thank you. I mean, honestly, it's been a total day-maker for me and for Kristie, 
we share them back and forth.  

If you're loving it, share this information. Meaning, say thank you. If your school district 
paid for this training, send them a note and just say thank you. Principals, 
superintendents, directors of special ed, tell them what the classes that you're taking it 
and if you're loving it because it really helps them to know that these classes are worth 
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it. Then, Kristie, do you want to tell him about the third bullet? Because I'm excited 
about it, but... 

Kristie: No, you keep going. You're on a roll.  

Julie: Okay, I really struggle when there's something secret I love to tell. It's probably too soon 
to tell you this but, we're going to create a class called partnering with 
paraprofessionals. Kristie and I are designing it right now, and it's going to be for all the 
supervising teachers and administrators that work directly with you. It's going to be, 
number one, what did we teach in the class? So they know the content. Number two, 
lots of tips about how to most respectfully work with paraprofessionals so that you're 
heard, so that you're seen, so that you're valued. We just wanted to tell you, we'll tell 
you more about it next week. Good. Here's Sherrill’s drawing. You're going to get access 
to this drawing, just so you know, it'll be on the dashboard. 

Sherrill: I think the tools will be really helpful. I love what Julie said about the continuum of 
services, it reminded me the upside down triangle of the ladder from last week where 
we want kids to be. Also, the point about needing to know with the IEP and being an 
advocate for yourself and for the students, I think they go hand-in-hand. Then, bottom 
right corner, I'm going to get some of your words that were all in the chat. I'm going to 
add those in as a flourish.  

Julie: We're so happy you're here, Sherrill. People are commenting like crazy about Sherrill's 
work and her additions. If you're noticing behind me, Sherrill made me my own Zoom 
background, which is something that she's going to be doing for people. If you're 
interested you can contact Sherrill about that because, how cool do I look with my own 
Zoom background? I'm going to stop my share. 

Kristie: Okay, go ahead, April. 

April: I'm just wondering, when we go into a new school year, my school calls them TCs, when 
should they share IEP information with the teacher about the incoming student in a 
general ed setting?  

Julie: As soon as possible. Yup. Right away, as soon as, sometimes, it's a problem getting 
information from school to school as your kid starts. But as soon as anyone gets it, 
everybody's should be meeting immediately because if they're not, if people aren't 
getting the information, then the student's IEP might not be being met, so we've got to 
make sure everybody has the information.  

April: Perfect! Thank you. 

Julie: Yup.  

Rose: May I ask a question?  

Julie: Yes. 
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Rose: I want to know, I'm in Anchorage, Alaska and they just recently changed our title to 
special ed resource. I know when I first came into the district, they told us that special 
ed and resource was different. In the process of them changing our title, it was extra 
funds that was coming out for special ed special needs program, and because of that we 
were left out of the extra funds that were coming toward us. I wanted to know, is it any 
legal suggestions about that, that we were supposed to receive those funds? Is it legal 
for our name to be changed when we work with kids, three to five-year-olds? Because I 
understood that three to five year old was under special ed special needs program and 
special ed resource was upper grades. 

Julie: Kristie, do you want to... you do work in Alaska? 

Kristie: Yeah, and I don't know how to answer the first part. I'm going to listen back and see if I 
can find an answer for you. The latter part of your question you are right. We, 
sometimes, call it early childhood special ed, but it is the same funding, the same federal 
law, the same everything from birth to 21. There's just different sections of the law that 
have different rules, but it is still special education, we just may call it early childhood 
special ed. But I'm going to need to listen back to your question and see if I can track 
down an answer. Federal law wouldn't give any guidance about what we call people or 
when that could be changed. That's all going to happen at the local level. Probably, the 
only place you would have, if there's a disagreement is if you have a union, and I don't 
remember. You guys have a union in ASC, don't you? 

Rose: We have a union, but- 

Kristie: Rose, let me see what I can find out. I'll be back in touch, okay?  

Rose: Okay, thank you.  

Julie: Kristie, I understood the beginning, but not the... Your school administration has the 
right to change your title because oftentimes they're just changing titles to make it more 
in line with their philosophy and stuff like that. What they don't have the right to do 
without your knowledge or input is change, things like your salary and things like that. 
But title change, unless it puts you on a different rack, is not illegal and it happens all the 
time. 

Rose: Well, when we first came into the system, they told us that special ed resource was a 
higher level. Well, that's what they was telling us, but now they're saying... listening to 
you guys is all they're saying. We understood it that special ed preschool was for kids 
that's under five years old, and it covers everything about them, and then regular 
resources dealt with mostly educational part. 

Julie: Okay, Rose, so back to Kristie's point. That level of detail, Kristie can get back to you, and 
we see your first name and last name so we can send you an email.  
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Rose: Sure. Then, the other part was that they were sending special funds for special ed 
special needs preschool and because they changed our name, they left us out of that 
part.  

Speaker 6: Will you touch on Andrew F. at all and how grade level curriculum should be applied for 
students during all of the stuff or in the subsequent weeks?  

Julie: Yeah, I saw your question and I was like, I hope we get to talk about Andrew F. We'll put 
that in the fifth one, because that's changed the standard a bit. It's a little bit nuanced in 
that, I don't know that everybody has to understand it, but I can give an overview of 
what the standard is and why it's changed.  

Speaker 6: Okay. Yeah. Because I said, that's where I really struggle with my son is having the paras 
and adapting the grade level curriculum or not even introducing it to him. He just 
doesn't get to take part in it, which you've touched on before. I just didn't know if that 
would be- 

Julie: Yes. Andrew really bolstered that for us, that further, but yes, so I will.  

Speaker 6: Okay. Sounds good. 

Julie: Yup, thanks.  

Sherrill: Okay, see you guys. 

Julie: Thanks everybody!  

Kristie: Thank you Sherrill. Thank you, Julie. Thank you, Toni. Thank you, Ashley. Bye Rose. See 
you guys! 
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